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Development of the currviculum for the
215t Century

» What is important to us as a school, that our children leave
us with?

* How can we best equip our pupils for the next phase of their
education?

* IS our curviculum relevant to our pupils today?




Research and looking beyond what we

kV\-O W Thrive
l Valarie Hannon

° Readimg & Research Trivium Martin Robinson
. Ml P Transform Teaching and Learning Amy Gaunt &
Knowledge versus skills 2 o on taik Alice Stott
How to be a Peaceful School Anna Lubelska
The Learning Rainforest Tom Sherrington
o Closing the Vocabulary Gap Alex Quigley
- 4 The Curriculum: Gallimaufry to
< Coherence Mary Myatt
One Student at a time Fernando Reimers

Empowering Students to Improve  Fernando Reimers
the World in Sixty Lessons
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What are the skills we want our pupils to
have outside the curriculum content?

« Question - what skills will
help our pupils beyond the L
primary classroom? Listening
* Looking at the skills our
, Creativity )
Solving Positive

pupils have entering school

* Investigate a fgpunework —

Skills Builder®*Frdmework
Xt
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INTRAPERSONAL

~..] A secure sense

=] of self

responsibility
for personal

health, fitness
and well-being

‘| INTERPERSONAL

Loving and
respectful
relationships in
diverse,
technologised
societies

Engage with, and
learn from, other
generations

SOCIETAL Earth’s
eco-system

Navigate a

disrupted & Acquire global

uncertain competence

landscape of L

work

Reinvent a

participative,
authentic and
meaningful

democracy

Starting with
the ‘Thrive
Model’

Using the thrive model started
to question, the content of the
curviculum and how relevant it
was for our children and their

future. Considering mental
health.




What we started to consider for content.
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17 Sustainable Development Goals
\\ set by the United Nations to be
acb\ieved by 2030

What makes a learner in the 215t
Century? . . [ = )




riculum as a Church School

As a Church school and considering the new SIAMS
framework we also considered the following under ‘Our
Christian Inspiration’

* Educating for Wisdom, Knowledge and Skills
* Educating for Hope and Aspiration

Educating for Community and Living World Together
* Educating for Dignity and Respect

8o W wou(d our new curviculum mterweave the above



Developing a strap line to our ethos/vision

SIAMS Framework A balanced approach to
* Further to the SIAMs currviculum design
gﬁamework tmmmbq( gI/\ere are
ree areas we need to S :
coms[delr when planning the * Think it (Philosophy)
currieniu « Believe it (Theology)
* Theology .
. * Live it (Social & Human g
Philosophy : S
Sciences)

e Social and Human Sciences




B DECENT WORK AND
A ECONOMIC GROWTH

3 G000 HEALTH
AND WELL-BENS

7 1IN0 POVERTY

it

10 REDUCED
MNEQUALITIES

13 CLIMATE
ACTHN

16 PEACE, JUSTICE AND
STRONG INSTITUTIONS
W

Y,

17 PARTNERSHIPS
FOR THE GOALS



THINR IT.



Ideas were formulating so set time aside as a
leadership team to look at what we are doing.

Leadership day with HT, DHT, AHT/Maths lead,
English/KS2 lead, Science/KS1 lead & Oracy Lead.

Plan of our the curriculum would look over a two year
rolling programme.

Years 1,3 & S cover 8 goals one year
ear 2,4 & 6 cover 8 other goals in one year.

Enabling Enterprise
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Planning & “eeyme
Brainstorming

subjects went into

| what themes.

Considered which

year groups should

do which goals so

that there was an

even spread of goals
which are repeated
bi-annually e iy,




Resources — how to plan and what we did
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Resources

Skills Builder
PARTNERSHIP

skillsbuilder.org

Toolkit: Primary Schools

The Framework and Principles for
building essential skills
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WE made links with Skills
Builder partnership with
have a complete framework
of progression of skills

Listening

The first few steps e stout fistening and
responding to one person at 2 ime.

Leamers hen move on 10 develop e

information or ideas ey have heard
et cun responses.

The next stage is focused on e analysis

of why 2 speaker is engaging. beng atie

From Siep 11, lerners 3% encowan
engage crisically with the content of what
2 spester tas s30.

At e 10 end leamers e sbie
eriically evaluate e success of &
Spesker acoss &8 e

Sieps

Step 6

Swep7

Step 8

Step 9

Step 10

Step 11

Step 12

Step 13

Teacher Explanation

in 2 discussion and expiain how they are dlierert.

mes. mpications and Ssues 0w

Resources

Staying Positive

It starts with learners being able to
recognise simple emotions and suggest
why people feel these.

The next stage is about developing
learners’ capacity 1o keep trying when
things go wrong

Once leamers have mastered this, they
move on to being able 1o identity the
positives in difficult situations, and sharing
his with others.

The next stage is about recognising the
advantages of risk taking and knowing
when it may be appropriate 1o take a risk.

The final steps are focused on learners
managing their emotions in challenging
contexts and choosing positive action.

5¢12684d50589514ea5257ff_Skills Builder Primary Schools Toolkit.pdf 16/28

Step 0

Step 1

Step 2

Step 3

Step 4

Step 5

Step 6

Step 7

Step 8

Step 9

Step 10

Step 11

Step 12

Step 13

Learner Descriptor
1 can say why people might be happy or sad.

I can say when things go wrong and why people
can get angry of upset

I can explain why giving Up when something goes
wrong does not help.

Itry 1o stay calm when something goes wiong.

I keep trying when something goes wrong, and think
about what happened.

I keep trying when something goes wrong and help
cheer other peaple up.

I keep trying and encourage others 1o keep trying,
even when things are difficult.

I can look on the bright side in difficult situations
and focus on that.

I can explain the positive side of a difficult situation
to others,

I can come up with ideas for changing difficult
situations into positive opportunities.

In difficult situations, | choase the best way to move
forward instead of giving up.

F'm not afraid to take risks where | might make
mistakes as | can say how | might learn from them.

I can assess and manage risks appropriately.

I can effectively recognise and assess my own

Teacher Explanation

Learners can articulate basic emotions and understand that other
people will have changing emotions 100,

Learners can see that people might get angry or upset when things
90 wrong and see how this links 1o their own experiences.

Learmers can ariculals why it is important ko manag negatie smetions whan they
face setbacke. Thay might not always ba able (o put this into practice.

Learners can respond to setbacks calrmly.

Learners can be seen to respond positively to setbacks but alsa try
1o understand why the problem occurred and overcome that

Learners continue to make an effort, even when they face setbacks,
and can also cheer up their peers.

Learners keep trying and are efieclive in encouraging others to
maintain their level of effort in the face of setbacks.

Learners can evaluate a situation o identify positive outcomes and
focus on those raiher than the negative side of a situation.

Learners can articulate a positive perspective o their peers and,
while acknowledging challenges, explore them in a posilive way.

Learners can aclively seek ways lo turn challenging o difficult
situations into more positive ones.

Learners can evaluate the challenges in a situation and then o, ™" se
to make progress in their tasks rather than giving up.

Learers can confidently approach risks where they might make mis! |
because they know and can explain that they will lean from them.

Learners can approach situations that involve risks, and asses
manage those risks appropriately.

Learners can recognise and assess their emotions and choose an

K




"~ Voice 21 and the Oracy Framework

Based on the book ‘Closing the Vocabulary Gap,
as a school we considered the teaching of oracy
in that happens in our school. We identified an
Oracy lead and began work with Voice 21 and
looked at developing Oracy opportunities in our
school and to weave them through the
curviculum.




Our work with Voice 21

Oracy: The Four Strands

Use the oracy framework to understand the
physical, linguistic, cognitive, and social
and emotional skills that enable successful
discussion, inspiring speech and effective

communication.

Voice
- Fluency & pace of speaking
- Tonal variation
- Clarity of pronunciation
- Voice projection

Body language

- Gesture & posture
- Facial expression & eye contact

® Linguistic

Vocabulary

Appropriate vocabulary choice

Language
Register
Grammar

Rhetorical techniques

Rhetorical techniques such as
metaphor, humour, irony & mimicry

~ws Social & Emotional

Working with others

- Guiding or managing interactions
- Turmn-taking

Listening & responding
- Listening actively & responding
appropnately

Confidence in speaking

- Self assurance
- Liveliness & flair

Audience awareness

- Taking account of level of
understanding of the audience




Discussion Roles

Discussion roles help students to manage talk and
encourage the development of certain speaking and listening

Challenger

Gives reasons to disagree or
presents an alternative argument

Will say:

| disagree with you because ...

You mentioned X but what about ...
To challenge you X, 1 think __.

| understand your point of view, but
hawve you thought about ...7

skills.
r i r
Instigator Prober
Starts the discussion or opens up Digs deeper into the argument,
a new topic for discussion filSk_S for _ewder..ce or
Will say: justification of ideas
Will -
I would like to start by saying ... 1 =8y .
| think we should consider .. What do you think would be the
We haven’t yet talked about ... effectof .7 5
Let's also think about ... Why do you think ...7
Can you provide an example to
support what you are saying?
\ 4 A\ > '
 —
| i
[ [ ==
b=
Summariser

Clarifier

. - . Identifies th in id from th
Simplifies and makes things SrTiiEs e man [eeas am e

discussion. This might be during the

clearer by asking questions discussion, to help move the conversation
forward, or at the end of the discussion.
Will say:
Will say:

What do you mean when you say ...?
Can you explain a bit more about ...?
Does that mean ...7

Please can you clarify what you
meant by ...7

Overall, the main points were ...
The main ideas raised today were ...
Our dizcussion focused on ...

The three main things we talked
about were ...

Builder

Develops, adds to or runs with
an idea

Will say:

| agree, and would like to add...
Building on that idea, | think .
Linking to what X said, | think_.




In and around school so far

Examples of some of the work we are
doing in and around school.
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Where to next.........?

* Our learning is all mapped out with
enquiry led learning.

Year - - - . . -
Group Global Learning Incorporating Sustainable & Life Skills Curriculum
EYFS Super Herpes Down at the Bottam of the
Magical Me Onee Upon a time Sustolnable C_mu e Gorden Around the Warld in 77 Days
Let's Celebrate Comminities Life an the Lard . .
Quality Education . & Chinese New Year . Sustainable Cities and Cammunities
Gead Health and Well-Beirg Reduce inequalities No Poverty Peace Justice and Strong (include Climate Action) Partnerships for the goals
Institutions Respansible cansumption

Year 1

Year 2

What if we lived in a

world with no trees?
(Life on the Land

Year 3

Year 4

important?
(Life an the Land inchide Climate
Actian)

Year 5

Year 6| Ts the amazon the lungs

of the word?
(Life an the Land inchude Climate
Actian)

and praduction

What was it like
before Buckden

Towers?
(Sustainable Cities and
Communities)

Do we need clean water?

(Elean Water, Sanitation)

Does a sustainable
city help the
people?

(Sustainable Cities and
Communities)

Is clean water always

accessible?
(Elean Water, Sanitation)

Would it be more
sustainable if we

all lived in cities?
(Sustainable Cities and
Carmiunities)

What human activity can
happen without water?

(Clean Water, Sanitation)

How can we learn
Where does our | ¢ the past how to

food come stop wasting food?

from? (Responsible consumption and

(Zero Hunger) production fAffordable and
sugtainable energy)

What if we | 15 sustainability about
could not buy giving things up?
food? (Responsible consumption and
(Gretien P amaretie )

How : What changes can we make
i i to our lifestyles that will
can we address | oy q positive impact on our

hunger across

the world? (Pl corm g om ol prochicion
(Zero Hunger) S ffardatle and sustninabde energy)

THINKR IT,
BELIEVE IT,
LIVE IT.




Whevre to next.........:

o Our Curicculum Intent Statement
(s written and is on the school
website

Every child is loved by God and is educared for wisdom, aspiration ond global renship 1o thrive in wrcummunlry |hmud\ a cultur i i il A i B E u EVE n’

asefully in all irs fullness: sadness, s les, celebrotions so thar the |dren of this world are

LIVE IT.

ACADEMIC CHRISTIAN LIFE WELLEEING
Infent: 1o develop intellecual knowledge, skills undrstanding & curiosity Intent; 1o develop spirinuality &Faith (Think ir. Bafieve ir. Live i Infent: To devalop physical, sacial and emotional health
Specifically provide opportuniry to: Spedfically provide oppartunity To Specifically provide opportunity fo:
*  develop language and communication salls + be inspired by moments of awe and wonder +  feel safe and cored for
*  acquire fluency in mafhematical concepis +  think critically about their beliefs and actians +  become resiient
*  think critically, reascn, evalucte and problem soive *  consider Christian perspectives on life *  develop high self esteem [ J
*  gain sdentific knowledge; develop understanding about the uses and implicaticn of *  answer existential, or 'big" questions *  be physicolly and mentally healthy
sdence and rechnologies roday and in the furure . *  respond to God through warship *  acquire optimistic cutlook
O EEEITe e e i T O T (B T 2 ME R I TR +  sesk soloce and support from their faith +  build pasitive relationships with themselves and others grd:haye confidence o take
O crTacgHiEry +  respond creativly fo their life experiences small risks
*®  uilise fine and grossmotor skills + foster deep respad for others’ beliefs * 10 be able to colloborare with others effectively
*  be aurious about the human and physical world oround use 10 enable them fo thrive and flourish, embracing both success and +  overcome bariers fo good health, care ond education
: :f;sy:d s-umﬁ::n of “i:fmlw » zm\\gnug, prepared for "Life in oll s Fullness” {John 10:10) +  develop empathy ond contribute os o global citizen P Py
Cormpe ; althy competitio . goin understanding and knowledge and empathy to become confide *  Ensure our exira-curricular offer (lnchiimes and affer schoal] is accessible i@ ol
O GRS GTT RS ) <aring and octive members of sociery “Lave your neighbour as yoursel and respensive fo children's needs, inferests and ospirafions
*  confidence and independence fo embrace o challenging, deep curriculum (Mark 12:31)
*  their ability ro examine in detail information, ' v
* 1o justify opinions by making judgements, assessing volidiry & quality of ideas 0 g 0 u l a o u I
ACADEMIC CHRISTIAN LIFE WELLBEING [ J
Inclusiviry irrespeciive of starfing paint is pivatal. Learning is organised in each This is through: Church visits visits from our local priesi; prayer fish; WELLBEING - This is delivered through many aspects of our school dary, including:
year group and taught through ‘fopics” driven by the Sustainoble Development [ dossraom prayer spaces; Christion symbols [i.e. school candle, vision and | befare & affer school clubs, playtimes, lunchiime, behaviour policy, extemal visitors
Gools which incorporare English, Marhemarics and the wider curriculum. Taaching | values displarys); worship including prayer, reflection, music and bible lecding assembilies (ie NSPCC), cycling proficiancy, SEND intervenrion provision, W e a re S a rl n 0
in English and Mathematics is guided by national framewarks whereas the "Wider | stories; community invalvement in worship and fadlitating o pupil led mental health provision (mind up, nuriure groups, school dogl, relationships and sex
Curriculum’ is based on leaming about key concepts from o range of subject ‘worship group. To guide cur RE teaching, we follow 'Understanding ‘education, enrichmant opportunities, EYFS Framework for prime areas; pupil
ares in depth induding Oracy, Life skills and financial planning. Topics are Christionity’ s the fromework to teach RE. We also reach about oher leadership groups (Sports Coptains, Schoal Council, House Captains, Wellbeing )
guided by the SDGs and an enguiry question. Thase are carefully chasen 1o ensure | foiths and mraditions, incluing Hinduism, Judaism, Islam, Buddhism ond Ambassadors, Collacive Worship Leaders), Buddy groups, PSHE, SMSC Framewark J{' f
thert we both engage and provide children with opportunities 1o overcome lozal | Humanism. Collecrive Worship happens daily of school and termly ot St | and Online Safery lessons. We assess thase aspecrs through monitoring children's .
barriers. Darails of our opics can be found on 'Curriculum Vision and Plans’ Mary's and is @ fime whan the school comes together 1o celebrara our mental and physical health. Chldren are parr of the Local Authoriny's weighing and
page and within individual dass pages. Academic leaming is assessed against spiritucliry. It is always Ghristion in nture, but may reference other faiths | measuring programme in Foundation Srage and Y4. Children's mental and emotional
school, through AFL and national ossessment fromewarks: children's progress as we believe children need fo develop understanding about different health is assessed through their inferactions with ofhers, behaviour and engogement
against thess will b shored with parents during parent interview svenings. The | faiths and belisfs. Wa work hard 1o develop our charirable involvements | in learming activities. If dhldren experience difficuies n these areas, it is addressed
school's performance compared nafionally through SATS. Staff CPD is a cucial for | guided by the SDG curriculum that we follow locally, nafionally & through our comprehensive suppart provision. Embed opporiunities for the children
all subject to ensure the quolity provision needed and the curriculum design and [ infernationally. 1o recagnise, valve ond celebrate. Qur pastoral support thraugh Thrive and
progression i achieved. dedicated counselling puts well-being o the heart of our offer. |

Resilent; Inquisitive; Reflecrive; Challanged; Aspirarional; Confident; Cractive; Content; Ariiclate; Compassionaite; Proactive; Informed; Engaged; Generous, Self-sufficient; Kind; Respecrful; Caring; Tolerant; Dependable;
Thriving; Forgiving; Honest; quolified (to their potential; Vigilont; Self-aware; Global Citizen




Where to next.........?

* Our learning Organisers are being
developed and written for the Goals. We
are also working on subject specific
bookmarks for pupils

| SDG Learning Organiser - Year 2 Autumn 2 - “What would a peaceful community look like?" |

THINK IT

Key Questions: 2
g BELIEVE IT
?
i e LIVE IT.
New Learning: o 3 “
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Ve still have a long way

0 go but it a journdgy
ve are slf\armg toge'bhe'r

Votabulary:

Police, court, ||uln,~h.ennqumm henent, co-
resped,

climate justice.




